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Purpose of this policy

At Kingsway Primary School, we know that good behaviour is central to a good education. We know that
children need to be taught how to behave well in a wide range of contexts and that learning how to
manage their behaviour is fundamental to their future success. We seek constantly to ensure that our
school promotes social norms and routines that lead to success through a calm, safe and supportive
environment in which children feel a strong sense of belonging and where they can achieve and thrive.
Central to these beliefs is the knowledge that relationships are fundamental to success. The policy is
underpinned by the principles of relational practice and the work of Paul Dix in his publication: When the
Adults Change.

All adults in the school are expected to be role models of exceptional behaviour (see Code of Conduct for
staff and Home/School Agreement for parents/carers). Where behaviour does not reach the standards
expected, it will be dealt with swiftly and effectively.

This policy is supported by the other policies listed, such as those related to suspension and exclusion, and
with reference to the latest guidance from the DfE when appropriate.

Foreword

The development of this policy has come about through consultation and discussion with the staff, pupils
and wider school community and reflects how all members of Kingsway Primary School feel we should
behave in order to exemplify the school’s values. It has also involved reflection on a number of approaches
to behaviour and consideration of the EEF Guidance report. The policy is updated annually following review
and consideration of the latest safeguarding guidance articulated in Keeping Children Safe in Education.

This policy links directly to our Safeguarding and Child Protection Policy. When considering our response to
managing incidents where children may be at risk of harm from others, the Designated Safeguarding Lead
and Deputies consider how the best outcome for the children involved can be achieved, with consultation
from external agencies, such as Social Care, when appropriate.

Our School Values

Our vision and values ensure an exceptional educational experience that meets needs of our school and
wider community.



School vision:

Our vision is that Kingsway Primary School will provide an exceptional educational experience for
every child.

School Values:

Kindness, Perseverance and Success capture our core belief that children will feel happy and safe
through kind and caring relationships with others; they will learn to persevere to overcome
challenges through determination and resilience; they will succeed: academically, physically,
creatively and socially.

Curriculum Drivers:

Love of language (Lol): developing exceptional communication skills in reading, writing, speaking
and listening (reading, writing and spoken word drive our curriculum offers)

Deep Knowledge of the World (DKUW): an empowering curriculum that develops a rich
knowledge of the world and their role within it (knowledge rich curriculum and worldly-wise pupils
who are able to talk about the key elements of the world today - environment etc).

Opportunities to Experience (OTE): achieved through learning that inspires, engages and provides
wide experience that allows every child to shine (extended curriculum offer - music lessons; outside
clubs)

1. The wider importance of effective behaviour management

The school’s approach to behaviour, as shown within this policy, acknowledges the school’s legal duties
under Section 89 of the Education and Inspections Act 2006, the Equality Act 2010, our commitment to
safeguarding as stated in the latest Keeping Children Safe in Education, and in respect of pupils with special
educational needs (SEND) with consideration of the SEND Code of Practice. An effective approach to
behaviour management plays an integral role in ensuring that these duties are met. This policy also links to
the Behaviour Principles adopted by the Governing Body.

The core aims and principles of our behaviour policy are:

A safe community — We provide a safe, happy and stimulating environment where pupils can reach
their potential as part of a considerate and caring school community.

Relationships - We promote, build and maintain strong relationships with all pupils understanding
them as individuals and having a rich understanding of their needs, backgrounds and personal
context; where there is damage to relationships between members of the school community, time is
spent repairing them.

A continued learning journey — Teaching children how to act and behave both at school and in the
wider community is part of our duty as educators; learning behaviours need to be taught and
children should be taught explicitly what good behaviour looks like.

Strong, consistent structures to the management of the day — We provide clear routines both
within the classroom and the wider school environment to ensure children know what is expected of
them and are ready to learn.

Continued Professional Development — We recognise that all members of the school community
need to be continually improving their practice; less experienced, and new, members of staff are
likely to need more support with this. School leaders understand their role in visibly and consistently
supporting all staff through the application of this policy.

Specific expertise: we ensure a wide range of expertise is held within the school and will develop
the range and depth of expertise held by the school. Carefully developed roles such as: Mental



Health Champions, Pastoral Support Partners, Behaviour Support Partners and Family Support
Partners play an central role in the development of children’s behaviour at our school and forming
meaningful links with parents/carers.

¢ Induction: We ensure that this policy is part of the induction process of the school for all employees
and that any specific training required to support the children in their care is arranged swiftly.
During induction, new staff will ensure they understand the rules and routines of the school and
how best to support all children, as well as their role in promoting the culture of the school.

¢ Role-modelling - all members of staff role-model the standards of behaviour we expect from
pupils; they are calm and regulated in their approach.

¢ Working as a team (including home and school) - Managing behaviour is the responsibility of all
members of staff and working together and supporting each other is vital for a consistent,
supportive approach; working with parents/carers is vital to ensure a shared responsibility; as part of
our home school agreement, parents are expected to support the school’s approach to behaviour
management and to participate actively in re-integration where needed.

¢ Taking responsibility - We encourage self-discipline and recognition that we have to take
responsibility for our own actions and the impact this has on others. Pupil behaviour does not
normally disrupt teaching, learning or school routines. Disruption is not tolerated, and
proportionate action is taken to restore acceptable standards of behaviour.

e Consistency — we work together as a school to ensure that approaches are consistent; at times, this
will involve a scripted approach; we monitor our approach as part of the school development cycle.

e Support and intervention — Where children are struggling to work within the rules and boundaries
set by the school, we seek to understand why this is happening and put into place a series of
appropriate interventions to support this whilst making reasonable adjustments for pupils with a
disability as required.

o Define unacceptable behaviours — provide clarity about unacceptable behaviour that put others at
risk of harm through abusive behaviours between peers; discriminatory behaviours and bullying.

These core aims and principles underpin a culture of high behavioural expectations for both staff and
children and enable a calm, safe and supportive environment that is conducive to learning. (Behaviour in
Schools, 2022.)

| 2. Equality

At Kingsway Primary School, we welcome our duties under the Equality Act 2010 to eliminate
discrimination, advance equality of opportunity and foster good relations in relation to age (as appropriate),
disability, ethnicity, gender (including issues of transgender, and of maternity and pregnancy), religion and
belief, and sexual identity. These principles are always applied when considering pupil behaviour and are
captured in greater depth in our Equalities and Diversity Policy.

3. Behaviour and Safeguarding

The governing body takes seriously its responsibility under section 175 of the Education Act 2002 to
safeguard and promote the welfare of children; and to work together with other agencies to ensure
adequate arrangements within our school to identify, assess and support those children who are suffering
harm.

We recognise that all adults, including temporary staff, volunteers and governors, have a full and active part
to play in protecting our pupils from harm, and that the child’s welfare is our paramount concern. All staff
believe that our school should provide a caring, positive safe and stimulating environment that promotes
the social, physical and moral development of the individual child.



We are aware that child’'s behaviours can be an indicator of need; we actively question and seek to
understand what the behaviour is communicating. We recognise the need to consider child protection and
welfare concerns when considering behavioural challenges.

We have a zero-tolerance approach to sexual harassment and sexual violence.

We will ensure that all incidents of sexual harassment and/or violence are met with a suitable response, and
never ignored.

Children are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they
feel it might be; we will always make sure the child feels listened to and supported and is never made to
feel ashamed for reporting their concerns. We are never complacent and recognise that behaviours of
sexual harassment and violence, while not reported, may still be occurring within school.

In response to any reports, the response will be:
> Proportionate
? Considered
2 Supportive

> Decided on a case-by-case basis

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or
wellbeing. These include clear processes for:

? Responding to a report

¥ Carrying out risk assessments, where appropriate, to help determine whether to:
e Manage the incident internally
e Refer to early help
e Refer to children’s social care

e Report to the police

Please refer to our child protection and safeguarding policy for more information.

An effective approach to behaviour at Kingsway enables us to:

e Support the child’s development in ways that will foster security, confidence and independence.

e Provide an environment in which children are ready to learn, feel safe, secure, valued and respected,
confident, and know how to communicate effectively with adults if they are in difficulties, believing
they will be effectively listened to.

e Actively listen to children and be aware that behaviours communicate how a child may be feeling.

e To hear the voice of all children and promote their engagement.

4. Behaviour and pupils with SEND

As a school, we are committed to promoting equality and avoiding discrimination at all levels.

Kingsway Primary School values the contribution that every child can make and appreciates the diversity of
culture, religion and neurodiversity. The school seeks to raise achievement, remove barriers to learning and
increase physical and curricular access for all. All children and young people with SEND are valued,
respected and equal members of the school. As such, provision for children with SEND is a matter for the
school as a whole. All teachers are teachers of children with SEND. The Governing Body, Headteacher,
SENDCO and all other members of staff have important responsibilities in looking beyond the initial



behaviour of pupils and understanding that certain behaviours may be the result of conditions which must
be considered before further action takes place.

We recognise that behaviours are a means of communication. As a school, we will proactively seek to
remove barriers to enable all children to express their views in the most productive way. We will support all
children with SEND to communicate their views and recognise their increased vulnerability as a group. We
will not assume that because a child has SEND it has affected their behaviour on a particular occasion,
however, it will be carefully considered whether a pupil's SEND has contributed to the misbehaviour and, if
so, which action will best support a child’s learning in how best to develop their behavioural response.

We are committed to working with other agencies to support full-inclusion of children whose needs affect
their behaviour and will recognise the child’s view in the support they wish to receive. We are mindful that
not all pupils requiring support with behaviour will have identified special educational needs or disabilities.

Staff will receive frequent and effective training to support them in working with children with a wide range
of educational needs and specifically to support children with communication and interaction difficulties.
Where a child has specific educational needs, additional bespoke training will be arranged to ensure the
best possible provision for that child.

We are committed to providing a holistic approach to the support that pupils with SEND may require to
maximise their learning and experience at our school. We are committed to considering and implementing
adaptations to all aspects of the school day, either in the short or longer term, in order to support children
with identified SEND in collaboration with external professionals and parents. We also recognise that for
some, an individualised approach to managing behaviour will be necessary. In this case, external support
and guidance from specialists in understanding specific needs (such as the Advisory Teaching Service or
Alternative Provision team) may be sought.

Where additional adaptations are needed for a child outside of the detail of this policy, an individualised
Behaviour Risk Assessment will be created. The school uses a common format developed in partnership
with alternative provision settings that identifies triggers, motivators and scripted responses to behavioural
situations and, in some instances, professional guidance from external agencies such as the Advisory
Teaching Service. It also recognises when positive physical touch and guidance may be necessary to
support a child’s safe behaviours. The school's approach to physical support are detailed in the Positive
Handling Policy. Behavioural Support Plans will be created in partnership with parents and their signed
agreement will be requested. Where a BSP is required, parental engagement significantly affects the impact
of the process and is actively sought. In the instance where a child’s behaviour warrants physical handling,
a Behaviour Support Plan will always be created. This will be reviewed on a regular basis and at least
annually.

5. Creating a positive Culture for Kindness, Perseverance and Success at Kingsway Primary School

The supportive and purposeful community we create at Kingsway is of utmost importance to us. By building
strong relationships and a strong sense of belonging, we create a community where children want to
behave, to support each other in developing positive behaviours at all times and support the smooth
running of the school. We have a number of ways in which we achieve this:

Positive relationships:
e All children are given a warm greeting as they arrive at school and/or come into contact with a
member of staff for the first time that day.
e Allinteractions with pupils are appropriately positive and respectful; praise is used in a clear,
targeted way so children know which behaviour has been recognised.
e Adults never criticise the child, only the behaviour.




Adults take the time to get to know children as individuals both through planned classroom
experiences and informal interactions during less structured times (e.g. playtimes); sensitive and
appropriate communication between adults is promoted so that adults are aware of any behaviours
that may be influenced by other factors and therefore require consideration before intervening.
When speaking about children to each other, all adults use positive and productive language.

School and classroom management and routines:

In order to build consistency and a safe community throughout the school, we have agreed the follow
whole school routines:

Early morning:

Children enter the school when the door opens, organise their things quickly and immediately start
their morning task (usually reading); teachers are ready to welcome children, either by standing at
doors or by being available to children on entry; an adult is deployed in shared areas to ensure that
this is consistent across all classes. Positive noticing is used to affirm the child's behaviour.

Assembly:

Children line up and walk to and into the hall in without talking. They stand in a line as they enter
and wait for their teacher to seat them.

They wait for the assembly to start without talking.

Children are collected by their teachers and walk back to class without talking.

Adults model the correct behaviour of children throughout.

Lunchtime in the hall:

R — Y3 Teachers will escort their class to the dinner hall and will support the lunchtime staff team to
ensure a settled start to lunch before leaving.

Children walk in the hall at all times.

On entry to hall, packed lunches sit at tables immediately. Those children trying to leave the hall are
given right of way over those coming into the hall.

Those waiting for their dinners line up in single file along the edge of the hall and wait their turn to
be served. They are allowed to talk quietly. They must stand in the line.

When being served: where possible, children use full sentences to request their food and this is
modelled by the serving staff. Pressure will not be put on children as some may find it hard to speak.
When children finish their dinner, they sit and talk quietly with the person on their table.

Once they have finished their dinner, the children raise their hand to ask if they can eat their
pudding and wait until a staff member says they can.

When a sufficient number of children are ready to go outside, they are dismissed individually based
on their readiness to leave.

Children are allowed to sit with their friends unless the teacher / lunchtime team determine
otherwise

Where identified by the SLT or at the discretion of the lunchtime team, a child will be allowed to sit
in the bay area window

A member of the teaching staff will be on duty each day.

Children are expected to leave their space tidy for the next child.

Playtime/lunchtime:

Pupils walk to the playground/MUGA pitch; this will be done quietly in order to be respectful of
other members of the school community who may be working.

At the end of playtime, children stand still on the first whistle. Teachers are ready to receive their
children when the first whistle is blown. On the second whistle they walk to their designated line-up
place on the playground without talking. Teachers walk with their children to the classroom.



During the school day:

Movement around the school should be minimal during the school day but, when children are
required to leave the classroom, they should walk straight to their destination without talking.
Wonderful walking: children walk with their hands behind their backs and in a proud stance as
they walk around school. This is also modelled by all staff who walk in the same manner.

End of the day:

Children collect their belongings together quickly and wait quietly at their tables.

Teachers will ensure that children leave the cloakroom neat and tidy ready for the next day.

The teacher will say, "Good afternoon, everyone,” and the children will respond, “Good afternoon,
Mr/Mrs/Miss Teacher's name. Good afternoon, everyone.”

The teacher will stand at the door exiting the classroom and will bid each child a good afternoon.
They will check bags / belongings as appropriate to the needs of the child to ensure the correct
equipment is taken home. If they have not, they will be sent back to their desk and will be dismissed
at the end of the line.

Additional routines:

Additional routines within school support effective behaviour and are implemented by staff as
necessary to ensure children feel secure and aware of what to expect at each point of the day. We
recognise the importance of clear, simple and known routines and the impact these have on
behaviour.

Adults work together to ensure that these routines are fully embedded across the school role-modelling the
desired behaviours throughout.

Classroom learning and the curriculum

Direct and explicit teaching of behaviour is fundamentally important; children should be clear about the
expected behaviours, routines and responses in every given situation. Behavioural mistakes are seen as
learning opportunities for children to grow and develop. Time is used within the classroom to ensure that
specific learning behaviours are taught and re-enforced as part of children’s learning. This work takes place
at an age-appropriate level and in accordance with the child’s stage of development.

Vital learning behaviours that we teach:

Active listening skills: looking at the speaker, keeping still, thinking about the same thing the
speaker is talking about, reflecting on whether or not they have understood and asking for help and
clarification where needed.

Independence: children should consider whether they can help themselves, whether a friend can
help them, if there are resources in the environment that could support them or whether they need
to ask for help; this is taught throughout the school teaching children how to use different resources
at different points in their learning.

Respect and responsibility: Children are taught how to speak to each other in a kind, respectful
way; they consider the impact of their behaviours on others; they learn how to work with partners
and small groups.

Politeness: saying please and thank you, as well fundamental elements of daily interaction such as
good morning and smiling are actively taught and modelled by all staff.

Growth Mindset and resilience: avoiding labelling themselves due to negative experiences and
learning how to overcome difficulties; teachers use language that promotes a growth mindset and
model this verbally when teaching and by making direct connection to our school values of
Perseverance and Success



The curriculum:

We recognise the power of the curriculum to develop children holistically; enhancing personal development
is a central theme. Within our curriculum, there will be a number of opportunities to help children consider
the impact of their behaviour and attitudes on the wider world. This includes but is not limited to:

e A progressive PSHE curriculum that includes the teaching of fundamental British Values.

e The teaching of tolerance and understanding of others through the RE curriculum.

e A history curriculum which includes opportunities to reflect on the behaviours of others in the past
and how this influenced others.

¢ A range of texts which promote discussion of appropriate behaviours and key issues.

e Key themes in assemblies each term will bring together whole school experiences and areas of focus
and which address aspects such as the importance of equality in society.

e The Personal Development of every child is considered by every teacher, subject leader and staff
member in support of the age of the child and continued growth and development. Opportunities
such as Peer Mediators, Playground Buddies and other support roles are developed in each class.

e A progressive Personal Development programme 'Growing Greatness’ that builds progressively
across all years from R to 6.

Reactive responses in class:

On occasion, teachers will see a need to teach or re-teach about particular behaviour that is pertinent to
their class at that time. This may be in response to an incident or a series of incidents that has taken place
or an outside issue which may affect children in that class. Where appropriate, the teacher will enlist support
from SLT, the PSHE lead and/or the pastoral team. The school may also draw upon expertise from visiting
speakers.

Active, positive experiences in school:
In order for children to want to behave and feel part of our community, we have a responsibility to them to
ensure that they are provided with positive, stimulating experiences. Therefore, we are committed to:

e Delivering well-paced lessons at an appropriate pitch with suitable adaptation where required which
allow good levels of engagement from pupils; pupils will be motivated to behave well because they
are interested in the lesson content and actively involved in each part of the lesson.

e Lesson structure throughout the day will ensure a sufficient balance of subjects and learning styles
to ensure sustained interest and concentration according the age and need of the children.

e Providing active playtimes and lunchtimes where children have space and equipment to engage in
positive play and/or have the space for quiet down time.

Continual Professional Development

As staff, we recognise that we all continue to learn and develop our practice throughout our careers and
there is always more to learn, which is clearly articulated in the Kingsway Cultural Blueprint. As such, we are
committed to ensuring that we stay up to date with latest developments and ideas. In order to ensure
consistency, regular training and development is provided for all staff through group training sessions and
targeted support. We recognise that those members of staff who are earlier in their careers may need more
support with this and give additional support through coaching and mentoring. We also recognise that
newer members of staff will also require support and guidance in understanding the KPS way.

KPS School Rules

The following rules are central to the Behaviour Policy. They underpin our expectations for the behaviour
and attitude of the pupils of the school. All pupils are expected to follow these.



They are displayed prominently in every classroom and other areas around the school. They are promoted
through assemblies and PSHE lessons in class. These are referred to when staff need to discuss children’s
behaviour with them.

1) Ready: We are ready to learn and persevere with our learning.
2) Respectful: We are kind and respectful to others and the school environment.
3) Safe: We keep ourselves and others safe.

Class Rules

At the beginning of every school year, classes will agree their rules with their teacher/teachers. These rules
will support the children in applying the school rules (ready, respectful, safe) within their classroom in an
age-appropriate way; there should be no more than five. The rules will be worded in a positive way focusing
on the behaviours they should be displaying. Class rules are signed by all children and displayed in the
classroom.

6. Positive Praise and reward systems

Within Kingsway Primary School, we have a range of systems to promote the behaviour we expect to see.
When these are applied, it is important that adults are very specific about the behaviour they are
promoting. Positive Praise and rewards come into two categories:

1) Informal - this is positive praise that is given to encouraging and maintaining the minimum
expectations in school; this involves verbal recognition from teachers but no additional, extrinsic
rewards.

2) Formal rewards — these are given where children have gone ‘above and beyond’ the minimum
expectations of behaviour.

Recognition boards (informal)

All classes have a recognition board. On this board, teachers will choose a learning behaviour that they are
currently working on (e.g. good listening, speak politely.) Teachers will ensure that they are very specific
about what this behaviour looks like. Names are added when children display the behaviour that is being
targeted and classes should work together as a team to fill the board. These are refreshed regularly with
new target behaviours.

Class Dojo (Formal)

At KPS we use Class Dojo as both a communication tool and a behaviour management tool linked to house
points. In every class, each child is given an individual ‘avatar’ character who can routinely be given points at
different times in the school day. Teachers have the option of setting the boundaries for positive points and
may do so based on the needs of their class and the KPS rules.

All children are assigned to one of the school’s houses which are: Hurricane, Whirlwind, Typhoon, Meteor,
Tornado and Lightning. These are named after aircraft from the RAF base that which previously based at
Kingsway. When children receive a Dojo point, this is also counted as a house point. These are collected
weekly by year 6 monitors, announced in Friday celebration assemblies and displayed in the hall. At the end
of each short term, the house in the lead will receive a ‘treat’ such as non-uniform day, activity afternoon or
picnic. Treats shall be decided at the beginning of the previous term by the school council along with senior
staff.

KPS certificates (Formal)
Every Friday we hold a celebration assembly where we celebrate children’s achievements during the week.
During this assembly, teachers award Kindness, Perseverance and Success certificates to children who have



gone ‘above and beyond’ with their behaviour or learning during the week. At least one child is selected
from every class. Teachers are specific with how the child has displayed good examples of ‘kindness’,
‘perseverance’ or ‘success.’

Golden Envelopes (Formal)

Where children have made an exceptional effort with a piece of work, they have the opportunity to share
their work with the Head Teacher or a member of the Senior Leadership Team. Those children have their
photos taken and these are displayed during celebration assemblies and outside the Head Teacher's office.
Children are then presented with a print out of this along with a letter to their parents or carers and a copy
of their work to be sent home.

Additional Class systems (Formal)

According to age and stage, teachers may implement additional class systems to target and praise
appropriate behaviour e.g. marble in the jar. Where this happens, approaches are the same across both
classes.

Lunchtimes

The KPS rules apply at all times including break and lunchtimes. Midday supervisors will share the same
expectations for pupil behaviour and attitudes during lunchtime. The same principles are applied by midday
staff who will offer verbal praise for minimum expectations and give rewards (House points/stickers) to
children who have gone ‘above and beyond'. Praise cards are used so that both children are teachers know
what the house point was awarded for.

7. Negative learning behaviours

Positive rewards and praise are at the heart of what we do at Kingsway. However, it is important that we
have a set of clearly understood consequences which are fair and applied consistently.

In all circumstances of dealing with negative behaviour, it is expected that the adult will:
1) Imagine the parent is on their shoulder and listening in before making any response to the negative
behaviour.
2) Respond to poor behaviour with deliberate calm.
3) Correct all poor behaviour as privately as possible.
4) Ensure consequences are applied quickly and are appropriate to the misdemeanour.

Strategies used to deal with negative behaviour

The aim of any intervention with behaviour is to encourage children to consider the impact of their
behaviour on themselves and others and avoid a recurrence. It is impossible to plan for every single
behaviour or situation that may occur in class but the table below gives a guide of how adults should
proceed.

We use scripted responses to support consistency. It is a carefully planned, predictable and safe way to
send a clear message to the child who is displaying negative behaviours. At all points, adults should
consider the impact of their response to the relationship they have with the child and what they will do to
repair the relationship.



Stage | Types of Appropriate adult response Consequence
behaviour (including script)

1 Low level A non-verbal response where None needed if behaviour is
‘forgetting’ of | appropriate (look, gesture) immediately corrected
class or school | Deliver any verbal response as
rules (e.g. privately as possible
running in Script:
corridor, failure
to focus on I've noticed you are ____. Please
lesson) remember our rule about .

Thank you.

2 Repeat of a Re-name the behaviour you want | Reminder with possible minor
low-level to see (as above adaptation as necessary to support
behaviour or the child’'s engagement with the
behaviour at | notice you are still ___. This is activity and consideration of the
level 1 is not your second reminder to follow expected behaviour:
immediately our rule about ____. If it continues,
corrected there will be a consequence. | Eg:

know you can make the right In class:

choice. Moving to a different space
Completing work at breaktime
Fixing any minor damage to
environment
In corridors:
Repeating the behaviour in the
correct way
In playground:
Having a short break from their
game

3 Continuation Reminder of rules that have been | Remain behind for two minutes to
of behaviours broken address and repair the behaviour.

I've noticed you are ___. |l expect | At lunch: engage appropriately with
you to follow our rule about ___. | | the MDSA / staff member to reflect
need to see you for two minutes | and acknowledge the change in
after the lesson to talk this behaviour needed (2 minute
through. | know you can do discussion)
better—think carefully about your
next choice.” Behaviour logged on class tracking
sheets.
Parents informed via Dojo
message.
4 Deliberate Stage 4 Pupils miss 5 minutes of the

continuation of

| need you to leave the room and

activity, a period of playtime,
choice of where to work




above
behaviours or
A single
behaviour that
is disruptive or
unsafe

stand outside where | can see you.
| will speak with you shortly.

5 Minutes outside of the classroom
to reflect and reset followed by
missing 2 minutes of play time.

This should also be reported to
parents via Dojo and then copied
to CPOMS.

4 Continued Stage 4+ Another child is sent to request
disruptive “l need you to leave the support from SLT or Behaviour
behaviour/a classroom and sit at the desk Support Partner.
second highly | outside. Please wait for Mrs.
disruptive/ Lange or Mr. Pajak to collect you.” | Triage is provided by the BSP/SLT
unsafe incident including restorative conversation.
An incident Child will remain in triage until they
that has present as ready to return to
involved learning. The triage process is
significant intended to be 15 — 20 minutes.
harm to others This time is repaid in the Reflection
or the school Room the following day.
environment

Where a child does not present as
able to return calmly to join their
class, they will remain away from
the class. When a child is away
from class for a session or longer,
parents will be informed as soon as
possible.

Parents informed by member of
SLT

Message sent to parents via Dojo
or, if repeated, via call from teacher
or BSP.

Return | Behaviour is Return to class (to be used at any | Withdrawal from the situation for
highly time after a child has left class and | at least 10 minutes.
disruptive is returning)

and/or unsafe
or step above
has had no
impact

“I'd like you to re-join the lesson
and show the correct behaviours.
You'll still see me for two minutes
at break, but we're glad to have
you back. If the behaviour
continues, you'll be removed for
the rest of the session and the
missed work will be sent home. |
know you can do this—I've seen
you succeed.”

Parents informed by class teacher

by phone call or face to face at the
end of the day if possible. Entered

on CPOMS.




Reflection room:

When a child’s repeated negative behaviours impact on their learning or others, time is allocated for
reflection during their lunch break, which typically takes place on the same day (if the incident happens
before lunch on that day) or the next day (if in the afternoon of the day).

An allocated time for reflection is an opportunity to consider how the child can learn to make better
choices. Reflection room is:

¢ A supportive regulation space: the environment is calm, quiet and promotes reflection

o Staffed by a calm, relational adult: who uses emotional regulations techniques

¢ Time-limited (around 20 minutes): before returning the child to play (with a timer showing clearly
how much time has passed)

¢ Focused on learning: understanding what lead up the behaviour, what happened and what actions
could be taken next time. It is based upon a child learning positively and moving forward, not
dwelling or blaming.

o If the child has missed work that needs to be completed, this can take place in the reflectoom
room

Triage:

A calm, supportive input where a skilled adult helps a child recover, regulate, and return to learning —
usually within about 20 minutes. It replaces exclusionary practices with relational coaching, soothing, and a
plan to re-engage the pupil. It helps the child understand their behaviour in an age-appropriate way and
provides strategies to manage strong emotions and reduce the risk of recurrence.

Escalation beyond Stage 4+ What happens when triage is not successful?

If triage is unsuccessful and/or a child displays the behaviours below, support beyond Stage 4+ is
necessary:

e Child is not ready in a reasonable time-scale. This may include, but is not limited to: refusal to
engage with adults when reasonable actions have been exhausted

e Child does not show respectful behaviours. This may include, but is not limited to: refusal to follow
instructions from adult(s) leading to the child being unsafe; unable to be supervised sufficiently
without additional staff; disturbing others’ entitlement to learn.

e Child is not safe in their choices: this may include, but is not limited to: throwing, swearing, shouting,
kicking, spitting, trying to hurt others, staff or themselves

If a child is not following instructions, it may be necessary to for staff to make physical contact with a pupil
in order to keep the pupil, other pupils, or staff safe. All staff have a legal power to use reasonable force
to prevent a pupil from causing injury to themselves or others, causing significant damage to property,
committing an offence, or seriously disrupting learning.

Where necessary, this may include physically guiding, moving or holding a pupil using the minimum
amount of force for the least amount of time required, based on the professional judgement of trained
staff.

Physical intervention will never be used as a punishment and will only be considered when other
de-escalation strategies have not been successful or when immediate action is required to prevent harm.

Any significant incident involving the use of reasonable force will be recorded and reported in line with
statutory requirements, and parents/carers will be informed.



Staff who are likely to need to use physical intervention will receive appropriate training to ensure that any
actions are lawful, safe and proportionate.

Occasionally, the school will have to deal with cases of poor behaviour which are not covered by the steps
above. This is likely to involve either a continued occurrence of unsafe and/or disruptive/disrespectful
behaviour or a single incident of highly inappropriate behaviour such as the assault of another person (child
or adult).

At this point, a meeting will be held with the parent/carer and the headteacher or delegated member of the
team with appropriate authority. During this meeting, appropriate next steps will be discussed.

This action taken will take into consideration:
e The context of the incident, if these are repeated and, if so, over what time-scale
e The severity of the incident(s)
e The impact the incident(s) have had on others (including educationally)
e The age of the child (and others involved)
e Any SEND needs the child may have
e Any other factors in the child’s life that may be impacting behaviour

Actions may involve:
e A behaviour support plan based on the age and needs of the child.
¢ Any interventions that may needed
e A period of internal suspension where children work away from peers for a short period of time.

Additional actions will be implemented if a child’'s behaviours are repeatedly impacting on the school'’s
ability to implement the Governors Principles of Behaviour, particularly: At Kingsway Primary School we
strive to ensure that every child understands they all have the right to feel safe, valued and respected, and
learn free from the disruption of others: every child has the right to learn, but no child has the right to disrupt
the learning of others.

Such actions may include:

Reduced social time:

o If a repeated behaviours at break or lunch impact negatively on others, lunchtimes may be
shortened allowing for a rebuild of success. In this instance, individual plans will be created in
consultation with parents/carers. It is intended that this adaptation reduces the need for more
formal measures, such as suspension, and is applied for a short-specified period.

Internal suspension is a behaviour consequence in which a pupil is removed from their normal lessons
and social time but remains on the school site under supervision. It is an alternative to external
suspension and is typically used when a school wants to maintain safety and continuity of education while
addressing serious or repeated behaviour concerns.

Key elements of internal suspension:

1. The pupil stays in school but is removed from their regular classes

Internal suspension means “requiring a pupil to attend at school but suspending such pupil from
attendance in normal classes or participating in normal breaks.”

2. Work is completed in a supervised area



During internal suspension, the pupil “will work in a supervised area and have supervised breaks at
alternative times to other students.”

3. It is usually used in exceptional or serious circumstances

Internal suspension is applied “in exceptional circumstances” and typically involves consultation with school
leadership and sometimes the development of a support plan.

4. It keeps the pupil within the protective environment of school.

Research notes that internal suspension is used instead of external suspension to ensure the pupil still
attends school, completes learning, is supervised, and remains in a safe environment.

Dealing with reports of child-on-child abuse including sexual harassment, discrimination and
violence

Reports or discovered incidents of child-on-child abuse will be dealt with quickly and effectively the
Headteacher (who is also the Designated Safeguarding Lead) with advice and guidance from other Local
Authority advisers and partners. The school’s approach is clearly articulated in the Child Protection Policy
under ‘child-on-child" abuse.

The duty to keep all children safe and to have the best interests of the child / children involved at the heart
of any decision making will be central to any actions taken including consideration of the impact on a
perpetrator, who may also be at risk. The school may choose to apply the most appropriate consequence,
up to and including permanent exclusion.

Behaviour Support Partner

At Kingsway Primary School, we have appointed a teaching partner to the role of Behaviour Support
Partner, who works in collaboration with the Senior Leadership Team and staff in support of consistent
behaviour management within the school. Their role is both proactive in response to children who require
additional support and input with their behaviour by running bespoke interventions, checking in and
providing additional contact with home; the role is also reactive responding to individual teachers and staff
when required to support the maintenance of effective teaching and learning.

Restorative Conversations

The purpose of restorative conversations is to restore the relationship with the adult who needed to action
the consequence and encourage reflection from the pupil on the consequences of their behaviour on them
and others. Restorative conversations should be held between the child and the adult who dealt with their
behaviour (usually the teacher) and should take place away from other members of the class but with the
door open. Adults may wish to take a ‘walk and talk’ approach if they feel this will be less daunting for the
child.

Conversations typically involve the following questions:

What happened?

What were you thinking at the time?

What have you thought about since?

Who has been affected by what happened?

How have they been affected?

What do you think needs to happen to make things right?
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For the Person Harmed

e What did you think when you realised what had happened?
e How has this affected you?

e What has been the hardest thing for you?

e What do you need to move forward?

For Ongoing Repair
e What can you do differently next time?
e What support do you need to get this right?
e How can we repair the trust here?
e What will success look like next time?

To support staff, these questions have been printed on cards for use as necessary.

To support this discussion for younger children and those who may need additional communication
support, a printed resources using Widgits is available. (Appendix)

8. Pastoral support

At KPS, we recognise that children misbehave for a reason and we are fully committed to offering additional
support to children who need it in order to help them support themselves.

Interventions to support children with their behaviour may be offered internally by trained members of the
pastoral team or by external agencies. Parents may also be offered support through other agencies. Our full
menu of support can be found in our Early Help Offer.

The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected
characteristic from being at a disadvantage. Consequently, our approach to challenging behaviour may be
differentiated to cater to the needs of the pupil.

The school’s special educational needs co-ordinator will evaluate a pupil who exhibits challenging
behaviour to determine whether they have any underlying needs that are not currently being met.

Where necessary, support and advice will also be sought from other professionals, which may include:
Advisory Teaching Service, an educational psychologist, medical practitioners and/or others, to identify or
support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support
programmes for that child. We will work with parents to create the plan and review it on a regular basis.

The school recognises that changes in behaviour may be an indicator that a pupil is in need of help or
protection. We will consider whether a pupil’'s misbehaviour may be linked to them suffering, or being likely
to suffer, significant harm. Where this may be the case, we will follow our child protection and safeguarding

policy.

9. Breaks and lunchtimes

We recognise that breaktimes and lunchtimes are key learning opportunities for children. It is often at these
times of the day that they can develop effective skills of social engagement, interaction and turn-taking.
They can also be challenging times for children with additional needs and require staff to be particularly
aware of how best to support them. Lunchtime staff are supported and trained to develop effective



interaction with children through personal engagement and a range of play opportunities. They will be
taught to support individuals with additional needs and will work in close collaboration with the SENDCo /
Behaviour Support Partner to improve their practice. Lunchtime staff will be trained in behaviour
management techniques such as restorative practice as well as effective use of behaviour scripts.

The Behaviour Support Partner works closely with the MDSAs and lead providing guidance and support on
general management of behaviour as well as supporting in individual cases.

Lunchtime staff will have specific training to support their awareness of child welfare and protection
concerns and will be acutely aware of any signs of child-on-child abuse, discrimination or of indicators of
abuse. (Please see child protection policy for more details).

Engagement between teams (office, teaching personnel and MDSAs) ensures that children’s needs are
known and behaviours that may affect a child’s ability to successfully enjoy lunchtimes are discussed as
needed.

All staff work hard to ensure that children understand that the expectations placed upon them in the
classroom also apply to when they are outside of lesson time. Children who choose not to abide by the
school rules, either during break or lunchtime, will follow the steps outlined above. Feedback to teachers
should take place in a private way so that teachers can follow up with children at an appropriate time.

MDSAs have an adapted script linking to the stages that supports effective management of children’s
behaviour.

10. Misconduct outside of the school premises

The school may take action against any child currently attending KPS who is reported for negative, abusive,
discriminatory or bullying behaviour off the school premises if:

a) The child is participating in a school-related activity (such as a school trip).

b) Travelling to or from school.

¢) Wearing school uniform.

d) The misbehaviour could pose a threat to another pupil’s physical or mental health and well-being or
adversely affect the school’s reputation. This may also include the inappropriate use of social media
sites. (see Acceptable Use Policy and Anti-bullying/Anti-hate Policy).

e) Could have repercussions for the orderly running of the school.

f) Could adversely affect the reputation of the school.

Any action taken will be proportionate to the misconduct and will include application of any of the listed
consequences.

The school is aware that child-on-child abuse can take place in a wide range of situations and will actively
engage strategies to ensure children can report any concerns. There is a culture of openness and a desire
to understand every child’s lived experience as well as supporting all children to recognise and respond to
incidents of bullying and cyberbullying including that which is prejudiced and/or discriminatory.

We recognise that online well-being is fundamental and is a key aspect of our curriculum in RSE, PHSE and
Computing.
10.1 Behaviour incidents online

The way in which children relate to each other online can have a significant impact on the culture at school.
Negative interactions online can damage the school’s culture and can lead to school feeling like an unsafe



place. At Kingsway Primary School, we expect the same standards of behaviour on line as in school and
that everyone should be treated with kindness, dignity and respect.

Many online behaviour incidents amongst young people occur outside the school day and off school
premises. Parents are responsible for this behaviour. However, incidents that occur online can affect the
school culture. Consequently, any behaviours online that poses a threat or causes harm to another pupil
and/or could have repercussions for the orderly running of the school may be managed under this school
policy at the discretion of the Senior Leadership Team.

10.2 Malicious allegations

Where a pupil makes an allegation against a member of staff and that allegation is shown to have been
deliberately invented or malicious, the school will discipline the pupil in accordance with this policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and that
allegation is shown to have been deliberately invented or malicious, the school will discipline the pupil in
accordance with this policy.

In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the
school (in collaboration with the local authority designated officer, where relevant) will consider whether the
pupil who made the allegation is in need of help, or the allegation may have been a cry for help. If so, a
referral to children’s social care may be appropriate.

The school will also consider the pastoral needs of staff and pupils accused of misconduct.

Please refer to our child protection and safeguarding policy for more information on responding to
allegations of abuse against staff or other pupils.

11. Searching and Confiscation

Ensuring school staff and pupils feel safe and secure is vital to establishing calm and supportive
environments conducive to learning. Using searching and confiscation powers appropriately is an important
way to ensure pupil and staff welfare is protected and helps schools establish an environment where
everyone is safe.

Under common law, school staff have the power to search a pupil for any item if the pupil agrees. The
member of staff should ensure the pupil understands the reason for the search and how it will be
conducted so that their agreement is informed

If it is deemed necessary to search a pupil and they do not agree to a search of their possessions, the
school will search a child in line with the latest DfE guidance: Searching, Screening and Confiscation (2022).

Headteachers and staff they authorise have a statutory power to search a pupil or their possessions where
they have reasonable grounds to suspect that the pupil may have a prohibited item listed below or any
other item that the school rules identify as an item which may be searched for.

The list of prohibited items is:

* knives and weapons

+ alcohol

« illegal drugs

* stolen items

« any article that the member of staff reasonably suspects has been, or is likely to be used:
« to commit an offence, or

« to cause personal injury to, or damage to property of any person (including the pupil).


https://assets.publishing.service.gov.uk/media/62d1643e8fa8f50bfbefa55c/Searching__Screening_and_Confiscation_guidance_July_2022.pdf

« an article specified in regulations:
« tobacco and cigarette papers

« fireworks; and

« pornographic images.

When exercising these powers, the age and needs of pupils being searched will be considered along with
the item suspected of being found. This includes the individual needs or learning difficulties of pupils with
Special Educational Needs (SEN) and make reasonable adjustments that may be required where a pupil has
a disability.

The law states the member of staff conducting the search must be of the same sex as the pupil being
searched. There must be another member of staff present as a witness to the search

A member of staff may search a pupil’s outer clothing, pockets, possessions, desks or lockers.

We will confiscate any item which is harmful or detrimental to school discipline. These items will be
returned to pupils after discussion with senior leaders and parents, if appropriate. Items will NOT be
returned, where a staff member reasonably suspects that the item has been, or is likely to be, used to
commit an offence, or to cause personal injury to, or damage to the property of, any person (including the
pupil). In this instance, guidance from external services such as social care and / or the Police will be sought.

In the event of any search being deemed necessary and where the pupil refuses to agree to the search, the
school will seek to contact parents in the first instance unless doing so would put others at potential risk of
harm. If parents have not been informed prior to a search, they will be informed as soon as possible after
the search with a detailed entry on CPOMS in line with the DfE guidance.

12. Physical interventions

On very rare occasions, staff may have to physically intervene to maintain safety and order in the school.
The use of physical intervention is only used by staff authorised by the headteacher solely to:

Prevent injury to the pupil or others

Prevent a pupil committing a criminal offence.

Prevent serious damage to property.

Prevent serious disorder or significant disruption to the school environment.
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Each instance is reported to the child’s parents/carers. Any such instances are recorded electronically on our
secure online tracking system and kept in line with GDPR regulations which are identified within our GDPR
and Data Protection Policy.

To support staff in the positive handling of such situation, key individuals are trained in a nationally
recognised system called ‘Team Teach’. At KPS we follow the guidance laid out by the DfE in the latest
version of: Use of Reasonable Force in Schools (soon to be replaced by Use of reasonable force and other
restrictive interventions in schools).

Further information can be found in our Positive Handling Policy.



12. Suspension and Exclusion

The school is committed to promoting a calm, safe and orderly environment where all pupils can learn and
thrive. In line with Department for Education statutory guidance, suspensions (fixed-period exclusions)
and permanent exclusions are used only as a last resort, when other appropriate behaviour
management strategies have been exhausted or when a serious incident makes such action necessary. The
DfE recognises suspensions and permanent exclusions as essential behaviour management tools where
warranted to maintain safety and high standards of conduct in schools.

A suspension is a temporary removal from the school for one or more fixed periods, up to a maximum of
45 school days in any academic year, as set out in the statutory guidance. Decisions to suspend or
permanently exclude are taken solely by the headteacher, are lawful, reasonable and proportionate, and
follow a full consideration of all available evidence, including any relevant safequarding or SEND factors.

In determining whether exclusion is appropriate, the headteacher will consider whether:

e The behaviour constitutes a serious or persistent breach of the Behaviour Policy.
e Allowing the pupil to remain in school would seriously harm the education or welfare of the pupil
or others.

The school will fulfil all legal duties to inform parents, the governing board and the local authority of
suspensions and exclusions in accordance with current DfE requirements. The updated DfE guidance
clarifies that only suspensions have a time limit, and that governing boards are not required to meet with
parents for all suspensions.

Where a pupil is suspended, the school will arrange and conduct a reintegration meeting on their return
to support improved behaviour and reduce the risk of repeated incidents. Permanent exclusion will only be
considered for the most serious incidents or where all other interventions have failed to secure a safe and
productive learning environment.

The school will follow the latest guidance published by the DfE and Gloucestershire Local Authority relating
to suspension and exclusion, currently found here.

e Suspension — the Head Teacher will exclude a pupil for a fixed period of days which is entered onto
the pupil's permanent record.

e Permanent Exclusions — following Local Authority procedures and exploration of all other avenues.
This will only occur if a pupil is demonstrating persistent and unchanged negative behaviour or an
instance of very serious misbehaviour.

In all instances, the school will apply the latest guidance from the DfE and Local Authority.

Reintegration after Suspension:

Following a period of suspension, our priority is to ensure that the pupil is able to return to school
successfully, safely, and with the right support in place. As part of our reintegration process, we will meet
with the pupil and their parent/carer to review the reasons for the suspension, reflect on what has
happened, and work together to agree the next steps that will help the pupil re-engage positively with
learning.

This meeting allows us to identify any additional support the pupil may require, address any barriers to
behaviour or engagement, and reiterate our expectations for conduct so that the pupil can make a positive
and confident return to their lessons. We will also use this opportunity to consider whether any reasonable


https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf

adjustments, pastoral interventions, or curriculum adaptations are appropriate to help the pupil settle back
into school successfully.

Our aim is always to promote a fresh start and to work in partnership with families to prevent further
incidents. The focus of the reintegration meeting is therefore supportive and forward-looking — ensuring
the pupil feels welcomed back, understands the expectations moving forward, and has a clear plan in place
to help them succeed.

See appendix 2 for reintegration strategy

Permanent Exclusion:

A permanent exclusion may only be used:

1. As a last resort after other strategies have been exhausted

The DfE makes clear that permanent exclusion should only be used when behaviour management
strategies have been tried and have not succeeded, and it becomes necessary to protect the safety and
education of others.

2. For serious breaches or persistent breaches of the school’s behaviour policy

A permanent exclusion is appropriate where a pupil has committed a serious breach (e.g., violence, serious

threatening behaviour, drugs, weapons, serious harm) or repeatedly breached the behaviour policy over
time and attempts to improve conduct have failed.

3. Where allowing the pupil to remain in school would seriously harm the education or welfare of
others
This includes situations where the pupil’s continued presence poses serious risk to safety, disrupts
learning, or compromises the welfare of pupils or staff.
Important principles headteachers must follow
A. The decision must be lawful, reasonable, fair, and proportionate
e Headteachers must apply the civil standard of proof (“balance of probabilities”) and consider the
pupil's views and mitigating factors before deciding.
B. It must never be used unofficially

¢ Sending a pupil home to “cool off” or encouraging a parent to remove a child is unlawful and
counted as off-rolling.



C. Additional caution for certain groups

Schools should avoid permanently excluding pupils with an EHCP or looked-after children wherever
possible and must consider contributing factors (e.g., SEND needs, safeguarding).

In summary:

A permanent exclusion can only occur when:
1. The pupil has committed a serious or persistent breach of the behaviour policy; and
2. Keeping the pupil in school would seriously harm the education or welfare of others;

3. The headteacher has followed a fair, evidence based, lawful decision-making process and
alternative strategies have been exhausted.-based, lawful

13. Links with other school policies and procedures

e Governing Board Statement of Principles for Behaviour
e Home School Agreement

e Acceptable Use Policy

¢ Anti-bullying/anti-hate policy

e Child Protection and Safeguarding Policy

e Data Protection Policy (inc GDPR)

e Equality and Diversity Policy

e Offer of Early Help

e Positive handling policy

e Code of Conduct and Whistleblowing Policy (for staff)
e SEND policy

14. Roles and responsibilities

The Governing Body

A delegated group from the Governing Board will review this behaviour policy in conjunction with the
headteacher and monitor the policy’s effectiveness, holding the headteacher to account for its
implementation.

The headteacher

The headteacher will ensure that the school environment encourages positive behaviour and that staff deal
effectively with negative behaviour, and will monitor how staff implement this policy to ensure rewards and
consequences are applied consistently.

Behaviour Support Partner
2 Will monitor the application of the policy through behaviour tracking documentations.
> Will liaise with parents of children in need of additional support.

> Work with staff, and parents where appropriate, to develop personalised behaviour support plans and
interventions

» Will support the reintegration process following suspension and support staff in their application of
plans.



Staff
Staff are responsible for:
? Implementing the behaviour policy consistently
? Modelling positive behaviour
? Providing a personalised approach to the specific behavioural needs of particular pupils

? Recording behaviour incidents

Parents
Parents are expected to:
? Support their child in adhering to the home school agreement

¥ Sign and return the home school agreement Work closely and supportively with the school at each stage
of the policy

» Sign and adhere to any behaviour support plans
? Inform the school of any changes in circumstances that may affect their child’s behaviour

2 Discuss any behavioural concerns with the class teacher promptly

Children
Children are expected to:
> Know the school rules and follow them to the best of their ability

> Be their best

14. Monitoring and evaluation

e This policy will be monitored by the Governing Body in accordance with schedule

e The latest Ofsted framework will be used to structure the visits alongside the Governing Body's KPIs

e Pupil voice will be captured as part of the monitoring schedule by staff and governors with specific
reference to key groups

e Behavioural incidents will be reported weekly and compiled by the Behaviour Support Partner

e The HT will report to the GB on the effectiveness of the policy in each HT report to the FGB

e Self-evaluation will be made against the latest criteria from Ofsted routinely to influence
development and improvement.

Additional documents available on request

e Document 1: Scripts

e Document 2: Personalised Behaviour Support Plans to support individual children who need
addition guidance to follow the school's rules. Created with parents, often reviewed and intended as
a short-term adaptation.

e Document 3: Reintegration Plan developed for children who have been suspended from school and
used to support effective reintegration. Developed in collaboration with parents and / or external
agencies where required. Intended as a short-term adaptation to behaviour support during
reintegration process and linked to suspension guidance.



