Pupil premium strategy statement — Kingsway Primary

School = 2025 26

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and outcomes for disadvantaged pupils last academic year.

School overview

strategy plan covers

Detail Data
Number of pupils in school 406
Proportion (%) of pupil premium eligible pupils 22.4%
Academic year/years that our current pupil premium 2025/26

Date this statement was published

December 2025

Date on which it will be reviewed

September 2026

Statement authorised by

Mr Pajak, Headteacher

Pupil premium lead

Mrs Bell, Deputy
Headteacher

Governor Lead

Andy Northedge — Pupil
Premium Governor

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £158,580
Pupil premium funding carried forward from previous 0

years

Total budget for this academic year £ £158.580




Part A: Pupil premium strategy plan

Statement of intent

At Kingsway Primary School, we are passionate about supporting all children to make
the best possible progress in all areas of their lives. We know that the quality

of teaching, the provision of effective, targeted support and the removal of barriers to
effective learning are key tenets in achieving this aim.

We make effective use of research combined with a detailed knowledge and analysis
of our own context to equalise and maximise the opportunities and progress of all our
children, particularly those that experience disadvantage.

Our existing support strategies have a clear and demonstrable impact upon pupil
progress:

- a structured, coherent and progressive curriculum that focuses on the development of
communication and language and the driver ‘a Love of Language’ — an area of need for
many children at our school

- high-quality training for staff on learning strategies that support all children as well as
dedicated training on frequently encountered educational needs particularly:
communication and interaction, communication and language and neurodiversity and
reading, writing, oracy and maths

- targeted deployment of teaching partners in classrooms and specific training so that
they are better equipped to meet the needs of individuals or small groups of pupils.
This is particularly in the areas of early reading as well as scaffolding support for pupils
in lessons drawing from research-informed approaches (from the Education
Endowment Foundation — EEF)

- the implementation of targeted interventions designed to support the emotional needs
of pupils across the school and a whole school approach to mental health support from
trained champions

- attendance support from a dedicated attendance officer who develops strong
relationships with parents in her role as Family Support Partner

- high quality pastoral support including drawing and talking therapy; emotion coaching;
trauma informed practice; bereavement support and Lego therapy.

As a school we are committed to monitoring the impact of the work that we do; we use
an evidence-based approach to adapting our provision on a termly basis to assess
what’s working best to meet the individual and collective needs of pupils, particularly
those who experience disadvantage to ensure all children thrive.

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve highly across all subject areas. The focus of




our pupil premium strategy is to support disadvantaged pupils to achieve that goal,
including progress for those who are already high attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers: the activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not to
ensure they have a strong sense of inclusion and belonging at KPS.

In line with research evidence from the Education Endowment Foundation and
engagement with Gloucestershire Research School, high-quality teaching is at the
heart of our approach, with a focus on areas in which disadvantaged pupils require the
most support. This is proven to have the greatest impact on closing the disadvantage
attainment gap and at the same time will benefit the non-disadvantaged pupils in our
school. Implicit in the intended outcomes detailed below, is the intention that non-
disadvantaged pupils’ attainment will be sustained and improved alongside progress
for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene when need is identified

e adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number
1 PSC in Y1 and at the end of KS1 have declined and have been below
Phonics national in the last two years. An externally validated scheme has been
purchased and implemented at the start of the 2025/26 academic year.
Phonics Screening Check
2021-2022 2022-2023 2023-2024 2024-2025
% of pupils passing in Year 1 0% O 75%  91% © 9% % 80% 59 75% 80%
% of pupils passing check by end of Year 2 100% © 87% 89% 89% 89% 89% 58 86% 89%
Although children in receipt of PP funding out-performed those without
in 2024 25, too few children overall are passing the PSC in Year 1 and
therefore this remains a priority.
2 The percentage of children
Good Level achieving GLD in reception
Of has deCIined year on year Local autharity average 68.6%

Development

and is now considerably
below national. This reflects
a change in demographic on

entry.

Regional average

National average

=

25 50
Percentage of pupils (%)

70.2%

68.3%

75 100

Where is KPS performing better, as well and less well than national:

. Difference with local Difference with regional Difference with

Early learning goal . .
authority averages averages national averages

Word reading -0.2ppt +0.3ppt +3.2ppt
Writing -0.6ppt +0.1ppt +2.3ppt
Comprehension -0.9ppt -0.4ppt +3.0ppt
Fine motor skills -1.0ppt -0.3ppt +1.5ppt
Number -1.9ppt -1.9ppt +0.4ppt
Listening, attention and

. -14.0ppt -13.9ppt -11.3ppt
understanding
Managing self -15.0ppt -14.3ppt -12.9ppt
Speaking -15.4ppt -14.9ppt -12.3ppt
Self-regulation -16.5ppt -16.2ppt -14.4ppt




Pupil group Difference with local au- Difference with regional Difference with national

thority averages averages averages
EHC plan NA NA NA
SEN support +16.9ppt +12.0ppt +13.6ppt
FSM +7.2ppt +7.0ppt +4.3ppt
Male +0.2ppt -0.3ppt +1.7ppt
First language English -9.2ppt -10.4ppt -8.8ppt
EAL -8.0ppt -13.0ppt -14.7ppt
No SEN -11.5ppt -12.9ppt -11.5ppt
Not FSM -13.5ppt -15.9ppt -14.4ppt
Female -24.2ppt -27.0ppt -25.3ppt

Despite the relatively high performance of children in receipt of PP, this
aspect of develop is still considered a priority given the decline in GLD
in recent years; the relatively low % of children identified in receipt of
PP and the impact of low self-regulation and managing self. In
response, the actions targeted will address: listening, attention and
understanding; managing self; speaking and self-regulation.

3 Although above national at the end of KS2 at both EXS and GDS,
Writing there is variance across year groups and classes across the school.
Similarly, disadvantaged attainment is relatively lower than non-
disadvantaged when compared to maths and reading including at EX
and GD standards.
Writing
o I _ -
4 Behaviours that result in e m—
Behavioural | suspension impact most P I —

significantly on children
with FSM and SEND and
are significantly higher than
national in recent years.

FSMG -10r more suspensions




5 Relative improvements
Persistent have been made in
Absence attendance of both
FSM and SEN groups
in the past one and two o
year respectively. -
However, continued
focus is required
especially in relation to
persistent absence of Yoar | Cahort| _School| Mationsl banding " et school contont
children in receipt Of 2 91| az0%|  924% |Close to average Relative improvement |-
FSM.

FSM6 - Attendance

Year Cohort| Scheol | National | banding trend School context

2018/19

» Chart

SEN-Attendance

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
e 85% of all children Essential Letters and Sound programme is implemented
pass the PSC in effectively, rapidly and with fidelity

Year 1 and 95% by

the end of Year 2. .
. Evidence/measure:
¢ Disadvantaged

attainment is in line e external moderation of programme from
with non- Mangotsfield Hub
disadvantaged.

Daily teaching of phonics is highly effective from all
teachers and teaching partners.

Evidence/measure:
e termly learning walks and formal monitoring

e 70% of all children Children in the EYFS will demonstrate improved self-
achieve a Good regulation skills so that at least 70-80% of children
Level of achieve a Good Level of Development (GLD) in Self-

Development atthe | Regulation (PSED)
end of reception

year in 2025 26
Early Language Programmes, such as Talk Boost and

ELSEC, result in 70 — 80% of all children securing ELG for
Speaking.

Evidence/measure:
e Termly data analysis




Teaching Partners deliver specialist speech and language
programmes with strong impact.

Evidence/measure:
e Observation

The ability to practise speaking skills are frequent and
varied through internal and external opportunities (to
experience)

Evidence/measure:
e Lesson observation and planning scrutiny

Improved writing
attainment for all with
accelerated progress for
disadvantaged pupils.

Writing attainment across all year groups is consistently
high with each year group achieving approximately 70% of
the expected standard or above and GDS achieving 15%.

The gap between disadvantaged pupils and non-
disadvantaged pupils in writing is reduced with an
increase of 2 disadvantaged pupils per class achieving GD
standard in writing.

Evidence/measure:
e Termly data analysis

Children’s books evidence effective application of the
school’s structured writing approach.

Evidence/measure:
e Book looks

Behaviours are
managed resulting in
fewer suspensions
through effective
proactive and reactive
means.

Appointment of Behaviour Support Partner role

Development of a new Engagement Team providing
parental support

Weekly analysis of behaviour data to evidence trends and
react to need leads to impact and managed behaviours

External engagement from Inclusion Outcomes Co-
ordinators, mentoring programmes and referrals to
support families and improve engagement of pupils who
present with challenging behaviours

The emotional well-being of pupils is high and sustained
through bespoke programmes that support targeted
individuals and groups across the school, particularly in
KS2.




Evidence/measure:
e Y termly behaviour reports

There is a reduction in
the number of children at
the PA threshold

The number of families identified as PA reduces by 25%.

Overall attendance for children with PP funding is in line
with school and above national.

Evidence/measure:
e Fortnightly data analysis (internal)
e DfE attendance tools
e Termly reporting

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £79,290 - 50%

Activity Evidence that supports this Challenge
approach number(s)
addressed
Quality First Teaching: e The Education Endowment Foun- 1,2 and 3
Developing and refining KPS’ dation (EEF) states that improving
Principles of Quality First Teaching | teaching quality has the greatest im-
to improve the quality of pact on disadvantaged pupils com-
implementation and impact pared to any other strategy.
1) Refine curriculum design and e Ofsted's framework expects schools
content leading to improved to demonstrate that Pupil Premium
recall of prior learning strategies are rooted in improving
2) Embed 10 principles of classroom practice, not just bolt-on in-
instruction consistently into | terventions.
the teaching sequence
applied by teachers
3) Apply incremental coaching
model to achieve outcomes
Speech and Language There is a strong evidence base 2and 1
Development in EYFS and KS1 that suggests oral language
interventions, including dialogic
activities such as high-quality
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SALT training to share practice
across the school moving away
from single point of expertise

Targeted input for individuals with
needs

classroom discussion, are
inexpensive to implement with
high impacts on reading:

Oral lanquage interventions |

Toolkit Strand | Education

Endowment Foundation | EEF
https://voice21.org/work-with-us/

Embed New Phonics Programme | Impact & Evidence 1
Essential Letters and Sounds
e Phonics delivers an average of
+5 months' progress in early
reading skills for children aged
4-7 years, based on extensive,
high-quality evidence.
e [educatione...ion.org.uk],
e Costis rated as very low to
low, making it a highly effi-
cient investment.
Writing: https://www.gov.uk/government/p | 3

Learning from the Writing
Framework (July 2025) is
embedded in practice particularly in
reference to KS1

Application of new writing and
spelling programmes to improve
fluency and automaticity

ublications/the-writing-framework

Research papers support the
school’s chosen approaches:

https://d2tic4wvoliusb.cloudfront.
net/production/documents/guidan
ce/understanding_current_practi
ce_and research priorities in_te
aching_writing.pdf?v=173591214
0

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £47,574 30%

Activity Evidence that supports this Challenge
approach number(s)
addressed

Speech and Language Communication and language 2and 1

Development in EYFS and KS1
ELSEC:
1) Screening of all children in R

2) Training for all Reception
staff

development
Very high impact for very low cost
https://educationendowmentfound

ation.org.uk/education-
evidence/early-years-



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://voice21.org/work-with-us/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.gov.uk/government/publications/the-writing-framework
https://www.gov.uk/government/publications/the-writing-framework
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1735912140
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1735912140
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1735912140
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1735912140
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1735912140
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1735912140
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches

Talk Boost:

1) General TPs trained in
Reception and Year 1

2) Staff member assigned to
run 4x per week for 30
minutes per time — targeted
at children without SEND

toolkit/communication-and-
language-approaches

https://questions-
statements.parliament.uk/written-
guestions/detail/2023-03-
17/168065

Teaching Partner targeted
interventions in:

1) ELS Phonics

2) Nelson Handwriting
programme

3) Nelson Spelling programme

4) Numberstacks maths
intervention

Moderate impact for moderate
cost:

https://educationendowmentfoun-
dation.org.uk/education-evi-
dence/teaching-learning-
toolkit/teaching-assistant-interven-

tions

1,2and 3

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £31,716 - 20%

‘When the Adults Change’
programme for 3 years to
embed relational
approaches to managing

All staff will be part of the WTAC programme nationally.

Moderate impact for low cost:
https://educationendowmentfoundation.

behaviour at all levels in the

org.uk/education-evidence/teaching-

school.

learning-toolkit/behaviour-interventions

Year 2

Parents will be invited to
active participants in the
programme to apply at
home.

Provide additional training
to staff in managing high-
needs behaviour at

Activity Evidence that supports this Challenge
approach number(s)
addressed

Behavioural: Extensive research and evidence from 4

10



https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://questions-statements.parliament.uk/written-questions/detail/2023-03-17/168065
https://questions-statements.parliament.uk/written-questions/detail/2023-03-17/168065
https://questions-statements.parliament.uk/written-questions/detail/2023-03-17/168065
https://questions-statements.parliament.uk/written-questions/detail/2023-03-17/168065
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

lunchtimes and for children
with communication and
interaction difficulties.

Children will learn to
recognise their emotions
and self regulate more
effectively through PSHE
Lessons, a new Personal
Development Programme

Targeted support to self-
regulate more effectively.

Behaviour Support Lead
role will support the
implementation of this
whole school approach

High impact for very low cost:

https://educationendowmentfoundation.
org.uk/education-evidence/teaching-
learning-toolkit/metacognition-and-self-

requlation

Behavioural: self- High impact for very low cost: 4
regulation: https://educationendowmentfoundation.
Targeted input linked to org.uk/education-evidence/teaching-
Emotional Literacy learning-toolkit/metacognition-and-self-
Programmes provided by requlation
the Behaviour Support
Lead will result in
individuals being able to
self-regulate more
effectively.
Pastoral provision: The average impact of successful SEL 4/5
Bespoke programmes from |nterver]t|ons is an additional four
trained learning mentors to months’ progress over thg course of :
support individuals a year. The security of this evidence is,
however, very low, so schools should
carefully monitor the efficacy of ap-
Early Birds Club proaches in their own settings. Along-
side academic outcomes, SEL interven-
tions have an identifiable and valuable
impact on attitudes to learning and so-
cial relationships in school
Attendance Officer Poor attendance has a significant 5/4

Robustly apply national
structures and programmes
to local settings to reduce
PA and SA

impact on pupil performance, well-
being and life chances.
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The EEF state: evidence suggests that
Increase integration to SLT | small improvements in attendance can
through role accountability lead to meaningful impacts for these
outcomes

https://d2tic4wvoliusb.cloudfront.net/d
ocuments/projects/Attendance-REA-
protocol-21092021.pdf

Total budgeted cost: £158,580
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https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf

Part B: Review of outcomes in the previous academic
year 2024 | 25

Pupil premium strategy outcomes

We have analysed the performance of our school’s disadvantaged pupils during the
2024/25 academic year using key stage 2 performance data, phonics check results,
Multiplication Tables Check and our own internal assessments. As a school, we have
data that allows us to compare the progress of all groups based on own internal data
alongside other measures of success for pastoral interventions.

Broad commentary of performance of PP across the school:

e In phonics children in receipt of PP funding out-performed non-PP children

e The child in receipt of PP in Year 2 who retook their PSC achieved the passing
standard.

e Typically, across the school, PP results are close to their non-PP peers in Reading
at the EXS+ standard

e Typically, across the school, PP results are below that of their peers in writing in
maths especially in KS2 where progress is stronger

Intended outcome | Success criteria

Improved oral Achieved — outcome: Voice 21 Champion School status
language skills and | recognised.
vocabulary among Impact: implementation of ELSEC programme; moving into second

year — 55% of pupil premium children achieved ELG in speaking in

disadvantaged _ : !
2024 25 compared with 74% of non-pupil premium

pupils. _ _ _
Impact: 13 SEND / PP children received consistent, targeted,
weekly support from a Level 1 trained SaLT specialist TP who
implemented programmes from external SaLT

Improved reading Impact: End of KS1to End of KS2 data: increase in numbers at EXS

and GDS for both groups. Overall attainment at Year 6: achieved for
non-disadvantaged; additional work for disadvantaged needed against
this aspirational target.

attainment among
disadvantaged

pupils.

Reading
. < m

HHHH

Outcome: 85% of disadvantaged pupils made expected or better
progress. 15% made accelerated progress.

Outcome: pupil premium children out performed non-pupil
premium children in Year 1 phonics:
Reading - Phonics Score

1%

%

13



Outcome: a new ELS programme has been researched and
implemented.

Outcome: 73% of all pupils with SEND made expected or better
progress; 93% of pupils with EHCPs made expected or better
progress against their targets.

Improved writing
attainment for
disadvantaged

pupils.

Outcome: 64% of all pupils at expected standard or higher
across the school as a whole; 45% of disadvantaged pupils
at expected standard; 2% at GDS across the school.

Outcomes at Y6 are higher with 68% of disadvantaged
children achieving the expect standard or above.

Outcome: improvements in writing and implementation of
strategies championed by the Writing Framework are
evident in children’s books across the school in the vast
majority of cases

Outcome: 84% of all pupils with SEND made good or better
progress; 11% made better than expected progress

Improved maths
attainment for
disadvantaged

pupils.

Outcome:

e across the whole school — non-disadvantaged: 79% at the
expected standard or above and 25% at greater depth
standard

e disadvantaged: 63% at the expected standard or above
and 9% at greater depth standard

e disadvantaged without SEND: 77% at the expected
standard or above and 16% at greater depth standard

Outcome: adapted approach to fluency evidences improved
outcomes in end of unit tests

The emotional
well-being of pupils
is high and
sustained

External advisors to the school repeatedly evidence this as a
strength. ‘The school takes great pride in its work with families.
The views of pupils and parents/carers are actively sought, and
considered carefully, on a range of issues and developments at
the school.” SEND review — April 2025

SIA visit in December 2025 remarked: The school leadership
team take a proactive and strategic approach to meeting the
needs of all children. This is supported by a dedicated and well-
trained staff team who are determined to ensure that the culture
and strategies are supported.’

Outcome of targeted support: 89 children received pastoral
support of which 34 were pupil premium;

Internal support includes interventions in:

14
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Early Birds- supporting with attendance ELSA — covering a
range emotional and school refusal

Fireworks in my tummy — Managing
feelings of anger

Social skills groups

Lego Therapy

Thrive

Muddles and Puddles — bereavement
Drawing & Talking

. Socially Speaking

10. Play Nurture (Play Glos)

11. Rock steady

© 0Nk LD

53 Navigation Hub referrals have been made for additional
support with

External support provided through:
1. Families First
Gloucestershire Gateway Trust
Young Minds Matter
Talk Well
Toucan Play Therapy & Turtle Play
Therapy
MM Mentoring
YES Mentoring
Grace Kelly
. Emotion Coaching
. Play Rangers (Play Glos)
. Young Carers
13. Young Gloucestershire

© 0N A~ D

el
N B O

There is a reduction
in the number of
children at the PA
threshold

SIA visit in December 2025 remarked: They [school leaders]
respond to ‘issues’ with considered approaches (i.e. Early Birds
provision; Sensory Circuits; individualised approaches to
support access to the school and improve attendance of
vulnerable children) that clearly have a positive impact and
evidence of increased attendance over time.

Outcome: IDSR data evidences the impact of the actions taken,
with ‘relative improvement’ in overall attendance for all groups in
the last year.

In 2023 24: 34.6% of PP children achieved ‘95% attendance or
above; in 2024/25, this rose to 47.8%. No PP children are
severely absent. However, there is still a large gap between the
attendance of PP and non-pp children with 73.6% of non-pp
achieving attendance above 95%.

Pupil Premium attendance is 2.4% below national non-pupil
premium:

15




Progress is evident from the IDSR although this remains a target
for the school.

Attendance

[All / disadvantaged / SEND]

- 2024125 'Close to average’, 2023/24 and 2022/23 ‘Below average' ['National distribution
banding’].

- When comparing school trend to that of national, there was ‘relative improvement” for all groups
in 2024/25. This was also the case in 2023/24 for all pupils and those with SEND.

[Statistical significance is not applied to ‘Attendance’ in the IDSR.]

National distribution

Year| Cohort| School| Natio: School context

National distribution Sch trend vs Nat

ar| Cohort| School| National [ banding School context

[All / Disadvantaged / SEND]

6% | Close to average
7 | Below Relat
91.6% | EEIoN Relat

National distribution Sch trend vs Nat
Year| Cohort| School | National | banding trend School context

Thereis a
reduction in the
number of
suspensions from
school

Outcome: change of behaviour policy; embedded behaviours;
feedback evidences highly effective culture and practice
repeatedly from external sources:

The headteacher leads from the front, epitomising the school’s
values of ‘kindness, perseverance and success’ and ‘The
behaviour of many pupils is exemplary’ SIA visit 28.2.25

During the learning walk, it was evident that pupils enjoy being
at Kingsway Primary. This was reflected in the warm and caring
relationships observed between pupils and staff....the
management of pupils’ behaviour (both in and out of class) was
positive and effective. The classrooms visited were well
organised and had purposeful, focused and calm atmospheres.
SEND review: April 2025

Outcome: following SEND / behaviour reviews, actions
implemented rapidly resulting in immediate, responsive
behaviour support and addressing of underlying antecedents
with parents from newly formed Engagement Team. Reduction
in need for suspensions and exclusions achieved.

Outcome: two Enhanced Provision spaces have been designed
and implemented since January 2025 catering for between 10
and 15 children with the highest SEND and inclusion needs in
the school.

Outcome: parents have been supported on a 1-1 basis with
guidance related to WTAC; comprehensive plan to be
introduced.

All children
experience an
extended and rich
learning offer that
enhances their

Outcome: new PSHE curriculum applied across the school,
Personal Development programme reviewed and refined mapped
against current experiences and new opportunities.
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cultural Outcome: positive engagement and higher than occurrence
experiences representation on all groups.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Oracy improvement programme The Voice 21 Oracy Project — Year 3
Behaviour Development Programme When the Adults Change — Year 2
Handwriting programme Nelson

Spelling programme Nelson

Mastering Number NCETM

Service pupil premium funding
For schools that receive this funding, you may wish to provide the following information:

A detailed overview of the school’s use of service premium can be found in section E of
the action plan on the school website:
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